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When it’s time to go to bed, I’m real nervous. Rissy brings a flashlight
with her, and each time I point to something I think might be a monster
or just scary, she shines the light on it. It turns out the dark isn’t so scary
after all
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Lesson Plans to Accompany “The Magnificent
Cambry And The Not So Magnificent New
School”

The following lesson plans were created to correspond with
the reading of this book. Each lesson contains Ohio State
Standards, connections to various subjects, and activities to
further student’s learning and connections to the text.
Appendix A: First Grade Lesson
Appendix B: Third Grade Lesson
Appendix C: Fourth Grade Lesson

Appendix A: Lesson Plan 1 – First Grade
Name

Melanie Laughlin

Subject/Learner
Unit
Topic/Theme

English Language Arts
Delving Deeper into “The Magnificent Cambry and the not so
magnificent school.”
# of
1 hour
Grade 1st
20
Students

Class Length

Learning Target
RL.1.3 – Explain major differences between books that
tell stories and books that give information, drawing on
a wide reading of a range of text types.

Ohio Learning Standards
Early Learning Standards

RI.1.6 – Distinguish between information provided by
pictures and other illustrations and information provided
by the words in a text.
RI.1.9 – Identify basic similarities in and differences
between two texts on the same topic (e.g., in
illustrations, descriptions, or procedures).
W.1.5 – With guidance and support from adults, focus
on a topic, respond to question and suggestions from
peers, and add details to strengthen writing as needed.

IEP Goal (504, Gifted,
Other Learning Needs)

N/A
● Students will be able to compare and contrast the
stories of their peers, what happens with their
characters and what they did based on the
illustrations and with their own stories.

Lesson Objective

● Students will be able to listen to suggestions from
the teacher and make corrections to their written
work.
● Students will be able to identify characteristics
that distinguish informational books from books
that tell stories.

Assessments. Include all
formative and summative
assessments for the lesson

● Students will be assessed through the collection
of their written short stories to evaluate their
individual levels and the progression they have
made thus far.
● Through observation students will be assessed
on their participation as they write their stories,
as well as when they are listening to their peers
present.
● Students will be assessed through anecdotal
records on the words they use to describe their
story and how they answer questions from their
peers.

Instructional Support Materials
Short Story
Characters
Point of View
Academic Language
Author
Illustrator/Illustrations
Fiction/Nonfiction

Materials and Resources
List

Paper
Pencils
Crayons/Markers
“The Magnificent Cambry and the not so magnificent
school.”

IEP/ RTI Student Support
Accommodations
Differentiation: Content,
Process and/or Product

Students will be allowed to type their story or if needed,
write a “rough draft” and dictate it to a teacher.
Students can show their pictures/illustrations to the

Universal Design

class and explain what is happening instead of reading
their story.
A student may choose a friend to come up and help
them tell their story to the class if needed.

Opening of the Lesson

Goals/Big Ideas/Essential
Understandings

Students will understand how pictures and words work
together to help tell a story.
Students will be able to explain differences between
informational text and books that tell stories.
● What does the author do?
● What does the illustrator do to help tell the story?

Review Critical
Prerequisite
Skills/Readiness/
Engagement

● What does it mean if it is called a “short story”?
● How do we know if something is true or made
up?
● Who can the characters be in our stories?

Body of the Lesson

Describe experience
step-by-step. Be concise
and clear. What will the
teacher DO, what the will
the students DO?

1. Students will be seated at the carpet as we
review what the book we have been reading has
been about (“The Magnificent Cambry and the
not so magnificent school.”)
2. We will discuss what student’s thought of the
book, what their favorite parts were.
3. After we are done discussing the book, we will
then talk about the different aspects of the book
(characters, point of view, the illustrations, how
the words and pictures worked together, etc.)
4. Once we have done this, we will talk about how
they will write their own stories (can be about
something that happened in the book, a book
that would come next if it was a series, if they
were the main character, etc.).

5. We will talk about the different ways to write their
stories (as the child, as the parent, teacher, point
of view, etc.)
-----------------------1. Students will be dismissed in their table groups,
to begin working on their stories.
2. When students have completed their drawings
and stories, they will be able to discuss their
creations with others students who are finished at
their table.
3. Once everyone has completed their work, we will
do a few GoNoodles to give them a break, allow
them to stretch, and get out some of their energy.
4. After this, students will line up to have a
bathroom and drinking fountain break.
5. When we come back, students will be directed to
return to the carpet with their stories to present
them to the class.
6. Students will be called to come up and present
their stories, showing their peers the pictures and
explaining what they show (preferably using an
ELMO).
7. Each day we will read a few stories.
8. When all of the students have presented their
work for the day, students will be directed to put
their stories in a book basket so that later
students can read them on their own, if they
would like.

What is something we can learn from stories?
Include procedural
information. Include
questions you will ask,
classroom management
(grouping, attention
signals).

What was some thing you liked about the book?
How can that help you write your own story?
Have you ever wanted a toy to “come to life”?
Do you think you would like it? Why or why not?
---------------------------I will transition the students from the carpet to their
tables by calling someone a table “leader” to get the

supplies for their table. Then that group will be allowed
to find their seats and get started.
I will transition the students from their seats to the
carpets by calling the table “leaders” to put their groups’
supplies away and for them to take a seat on the carpet
with their stories.
As students work, I will move about the room, asking
them questions about their illustrations, what their ideas
are and how they are planning to write their stories.
Throughout this work time, I will give individual
encouragements to students based on what I see, as
well as to the group as a whole, with how well they are
working.
Engagement:
They will be able to take different active roles in the
activity by answering questions, giving their thoughts,
and presenting their work to the class.
Students will take an active part in being “teachers” in
front of the class by teaching the class about their story,
their characters, and answering questions.
Expression:
Consider all learners.
Strategies to reach ALL
learners.

Students will have the chance to verbally communicate
thoughts, and feelings to the whole class and with small
groups.
Students will also be able to draw their illustrations, and
write their stories.
Representation:
Students will listen to the story being read and will be
encouraged to discuss with the whole group, as well as
using “Think-Pair-Share” to discuss ideas, thoughts, and
predictions.
There will be extra copies of “The Magnificent Cambry
and the not so magnificent school” in the class library

for students to read on their own.

Closing of the Lesson
● Is the book we read a true story?
Review critical content.
Students share what
they’ve learned.

● Will the story you write be true stories or made
up ones?
● What do we call it if a story is completely real?
● What do we call it if it is made up?

Preview next lesson.

We will review the different components of a story and
talk about the next book we will be reading as a class.

Enrichment
Table group “leaders” will be asked to get and return
their supply bins before and after students work on their
stories.
Students will each independently draw their own
pictures, write their stories, and present them to the
class.
Assign independent task.

Students will answer questions from their peers about
their stories and drawings.
If students finish early, they can share with a table
partner and can share give each other feedback.
Also, if students finish early, they can go to the
classroom library and re-read the story themselves, or
read another book with a friend and make comparisons
to our story earlier.

Extend or enrich learning
outside of formal
instruction.

Students’ stories will be available for others to read and
look out throughout the day.
If animals are chosen in their stories, we can look them
up and see what they are like in real life, where they
live, what they eat, etc. later in the day through the use
of a computer and books.

Appendix A: Lesson Plan 2 - Third Grade
Name

Melanie Laughlin

Subject/Learner
Unit
Topic/Theme

Science and Math
Delving Deeper into “The Magnificent Cambry and the not so
magnificent school.”
# of
1 Hour
Grade 3rd
20
Students

Class Length

Learning Target

Ohio Learning Standards
Early Learning Standards

IEP Goal (504, Gifted,
Other Learning Needs)

Domain: Science
● All objects and substances I the natural world are
composed of matter.
- Topic: Matter and Forms of Energy
- Strand: Physical Science
3.MD.4 – Generate measurement data by measuring
lengths using rulers marked with halves and fourths of
an inch. Show the data by creating a line plot, where
the horizontal scale is marked off in appropriate units
(whole numbers, halves, or quarters).

N/A
● Students will be able to measure the length,
width and height of their creations accurately and
record them for later use.

Lesson Objective

● Students will be able to understand that
everything that they used has matter, that the
more matter an object has means the greater the
weight.
● Students will be able to describe how weight, and
the materials they used contributed to the result
of their experiment.

Assessments. Include all
formative and summative
assessments for the lesson

● Students will be assessed by collecting their
answers to reflection questions at the end of the

“Reflection Page”
The Magnificent Cambry and the not so magnificent
school.”
“Ideas” Page
Checklist of projects, heights, successes and when
eggs cracked.

IEP/ RTI Student Support
Accommodations
Differentiation: Content,
Process and/or Product
Universal Design

Students can answer how they would change their
projects in small groups.
Students can verbally tell a teacher and/or student what
happened to their egg and container after it was
dropped, while he/she writes it for them.

Opening of the Lesson

Goals/Big Ideas/Essential
Understandings

Students will understand that as the eggs fall they are
gaining speed, as gravity pulls it down.
Students will be able to explain how they made changes
to their projects, what worked, what did not and why.
● What does gravity do?
● How would our experiment be different if we were
on the moon?

Review Critical
Prerequisite
Skills/Readiness/
Engagement

● What might happen if we drop our projects from
different heights?
● What is matter?
● What are different ways we can measure and
what do they measure?

Body of the Lesson

Describe experience
step-by-step. Be concise
and clear. What will the
teacher DO, what the will
the students DO?

1. Students will all begin by sitting on the carpet.
2. ENGAGEMENT: I will have multiple objects
sitting with me and I will give them to the
students to stand up and hold their objects in the
air.
a. What will happen when you let go of your
object?
b. Why will they fall?
c. What force is making it fall?
3. Once students are situated, we will talk about the
experiment the students did, in the book we read
(The Magnificent Cambry and the not so
magnificent school.”).
4. We will review concepts like what gravity, matter,
weight, height, etc. are and how they might be
important when thinking about this experiment.
5. EXPLORE: Next we will go over the directions of
our project and what their next steps will be –
working on drawing their idea.
6. EXPLAIN: Once students have completed their
drawings, they will be paired up and be able to
begin discussing their ideas.
7. After students have discussed their ideas and
come up with one together, students will be able
to gather materials and begin building their
creations.
8. The teacher will be walking around the room,
helping students, answering questions, and
observing who the students are working together,
their thought processes and asking questions.
9. The teacher will give them a ten-minute warning
before they need to clean up and be done with
their creations.
10. Students will then measure the length, height,
and weight of their project and record it.
11. After everyone has measured their projects,
students will bring them outside to do the final
drops from a ladder.
12. EVALUATE: Students will keep track of whose
projects were successes, using a checklist, and
at what heights.
13. When the final egg has been broken or we can
go no higher, students will collect their projects
and come back inside.

14. Once everyone has found their seats, a
“reflection” page will be handed out.
15. When students have finished the “reflection”
page, they will gather on the carpet to discuss
changes they would make, things they liked
about their projects and/or what they liked about
someone else’s.
16. Finally, we will work together to plot the different
weights, lengths, and heights of each group’s
projects and see if that affected the success of
their projects.
What do you think you will need to do to keep the egg
safe?
What will gravity to do your eggs when we drop them?
Include procedural
information. Include
questions you will ask,
classroom management
(grouping, attention
signals).

Do you want them to fall quickly or slowly? How might
you be able to make it do that?
How can you get started with your groups?
I will transition the students from sitting on the carpet to
begin working drawing their individual ideas of what
their container should look like and be made of by
having them to their desks.
Engagement:
Students will have the opportunity to move around the
classroom to work on their project and to test it out.

Consider all learners.
Strategies to reach ALL
learners.

They will be asked questions as they are working about
what they are doing, why they chose to and what they
will do next.
Students will have the opportunity to choose their own
materials and designs for the project.
Expression:
Students will have the chance to verbally communicate
thoughts and ideas to each other.

Students will also be able to draw their ideas and of
what they think their projects will look like when they are
done.
Students (in pairs) will each create their own unique egg
protector.
Representation:
Students will also be able to look at the book we read
earlier to see examples of what the characters came up.
We will look at the different measurements each groups
project had and talk about how that might have affected
the results.

Closing of the Lesson
Students will get together with their groups and answer
the questions on the “Reflection Paper”.

Review critical content.
Students share what
they’ve learned.

After completing the reflection, students will come back
together and present their findings and thoughts to the
class.
Together we will chart the measurements of each
group’s projects – putting together students
measurements into a line plot.
We will discuss that there are things other than size
may affect the success of the protector.

Preview next lesson.

We will review the vocabulary we learned, what our
experiment taught us and how it relates to what we will
be learning about next.

Enrichment
When students are done drawing their ideas, they will
Assign independent task. be able to get into their groups and begin sharing their
drawings and ideas.

Students will delegate tasks.
- Someone to take notes and draw their
final creation.
- People to gather materials from table.
- Someone to gather glue, markers,
crayons, etc. from cubbies.
- People to do the first, second, etc. practice
drops.

Extend or enrich learning
outside of formal
instruction.

Groups will work together to put the drawings of their
final project and explanation of what they did to make it
as a part of a class book. They will be able to choose
pictures of them and their project to include in their
groups pages of our book.
This book will remain in the classroom for students to
look at and read.

Appendix A: Lesson Plan 3 - Fourth Grade
Name

Melanie Laughlin

Subject/Learner
Unit
Topic/Theme

Social Studies and Technology
Delving Deeper into “The Magnificent Cambry and the not so
magnificent school.””
# of
1 hour
Grade 4th
20
Students

Class Length

Learning Target
Domain: Technology
● The understanding and application of digital
learning tools for accessing, creating, evaluating,
applying and communicating ideas and
information.
- Topic: Use digital learning tools and
resources to construct knowledge.
- Strand: Information and Communications
Technology
Domain: Social Studies
● People have modified the environment since
Ohio Learning Standards
prehistoric times. There are both positive and
Early Learning Standards
negative consequences for modifying the
environment in Ohio and the United States
- Topic: Ohio in the United States
- Strand: Human Systems
Domain: Social Studies
● Various groups of people have lived in Ohio over
time including historic American Indians,
migrating settlers and immigrants. Interactions
among these groups have resulted in both
cooperation and conflict.
- Topic: Ohio in the United States
- Strand: Heritage
IEP Goal (504, Gifted,
Other Learning Needs)

N/A

● Students will be able to research and learn about
the origins of Ohio (who lived here, how did they
get here, etc.)
● Students will be able to describe changes that
have made Ohio into what we know it to be today
(ex. swam lands to cities and towns).

Lesson Objective

● Students will use technology and books to
conduct research and present what they have
learned.
● Students will be assessed through presentations
of the research they have done through digital
means.
Assessments. Include all
formative and summative
assessments for the lesson

● Through observation students will be assessed
on the accuracy of their information, the research
conducted and
● At the end of presentations, students will fill out
surveys on the contribution of their group
members, if they were on task, etc.

Instructional Support Materials
Tools
Maps
Academic Language
Technology
Research
Computers/Tablets
Materials and Resources
List

Student Surveys
Books about Ohio/it’s history
Topic Handout/Research Guide

IEP/ RTI Student Support

Accommodations

Product: Students, who are uncomfortable talking in
front of the class, can choose to draw illustrations for
the information they are presenting.

Differentiation: Content,
Process and/or Product

Process: For those who do not prefer to use a computer
can choose to use books to find information.

Universal Design

Process: Students can work in pairs on computers if
preferred or is necessary (student struggles with
working computers, reading, writing, etc.)

Opening of the Lesson
Students will understand how Ohio has changed into
what it is now.
Goals/Big Ideas/Essential Students will be able to complete research to answer
Understandings
questions about Ohio’s origins.
Students will be able to describe what it might have
been like to move here now vs. a long time ago.
● What do you think Ohio was like when people
first started living here?
Review Critical
Prerequisite
Skills/Readiness/
Engagement

● Has your family always lived in Ohio? Where
else have they/you lived?
● What was it like when you moved? How did you
feel about it?
● Does everywhere look like Ohio?
● What can we use technology for?

Body of the Lesson

Describe experience
step-by-step. Be concise
and clear. What will the
teacher DO, what the will
the students DO?

1. Students will find their seats at their tables.
2. We will discuss what we already know about
Ohio, what we think we know, and what we might
like to learn.
3. Next we will talk about what it might have been
like for our character in our story to move to a
new place. What might she have wanted to
know about her new home?
4. After this, we will briefly review the rules about
using the computers, what the yare expected to
use them for, and consequences for misusing
them.
5. The teacher will then choose groups for the
students by pulling sticks and calling them to
meet in a specific spot in the classroom (by the
door, by the windows, by the whiteboard, etc.)
6. Once all of the students are in their groups, they
will pick a table to be their workstations.
7. Next, we will remind everyone what a table
leader does and their responsibilities.
8. Each group will then discuss and pick who they
want to be their table leader.
9. The group leaders will go get computers for each
of their group members and pass out the
Research Guide before they will begin working.
10. Students will use laptops to research what Ohio
used to look like, what has changed, when it was
founded, etc.
11. As students find their information, they will write it
down on their worksheets, with each of the
corresponding questions.
-----------------------------12. The teacher will be walking around the room,
helping students with questions, giving
suggestions, and maintaining a conducive
environment of working for the students.
13. Students will be given a ten-minute warning of
their research time coming to a close.
14. The teacher will assess how far the students
have been able to work and if they need more
time.
a) If more time is needed, students will be told

that they will have some time the next day
to continue working before presenting.
b) If no more time is needed, students will be
told that they will present their findings the
next day at the beginning of class.
15. Students will be given a few minutes to discuss
who will present what and then each group will
be called up to present their findings to the class.
16. Once each group has presented, we will finish
class with closing questions/review.
What do you think it would have been like to live in Ohio
back then?
Who have you decided is your group “leader”?
What did you learn about Ohio?
What was most surprising for you to learn?
Include procedural
information. Include
questions you will ask,
classroom management
(grouping, attention
signals).

How did you do your research?
Was it difficult to find the information you needed?
--------------------------I will transition the students from their tables by pulling
sticks in order to group the students, allowing them to
meet with their groups.
Each group will choose a “leader” who will oversee the
other group members, help answer questions and keep
everyone on track, as well as get the computers for their
group and return them to the cart.
Engagement:

Consider all learners.
Strategies to reach ALL
learners.

Students will have the opportunity to choose the way
their research the information.
They will be able to work in partners and/or on their
own.

Expression:
Students will have the chance to verbally communicate
their findings.
Students will also be able to draw their own depictions
of pictures they found online or in books to help
describe the information.
Students will be able to write notes on what they have
learned and bring with them while they present.
Representation:
Students will see pictures from books and online of what
Ohio used to look like, what it looks like now, etc.
The material will be represented through the various
groups presenting different aspects of their research.
Students can find videos or make videos describing a
time in Ohio’s history and/or a significant event.

Closing of the Lesson

Review critical content.
Students share what
they’ve learned.

What were some of the major changes that Ohio has
experienced?
What made these changes/why did they happen?
What happened because of these changes?

Preview next lesson.

We will review what we have learned about Ohio, its
inhabitants, how it has changed and how it might
change in the future. After this, we will then discuss
how this applies/relates to what we will be learning next.

Enrichment
Assign independent task. Group “leaders” will be assigned the task of gathering
computers for their group members and returning them

to their proper places when they are done.
Each individual student will present or have a hand in
the presentation of information.

Extend or enrich learning
outside of formal
instruction.

Students who are not from Ohio can research where
they originate from and compare/contrast Ohio from that
place.
Students can come up with changes that they would
make to Ohio, or what they think should happen to Ohio
in the future (types of buildings, transportation, jobs,
etc.)

